LESSON PLAN # 1
Industrial Revolution / Nationalism
Intro to World History II: The World Today
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  Why is the world the way that it is?

OBJECTIVES: Based on current news articles, students will discuss the state of the world today.  They will then create overarching essential questions for the course and answer them using World History I information.

PROCEDURE:

1. PREPARATION & PLANNING

· Students will have summarized a current news article from an assigned country/region and news source.

· Daily Warm-up:  None

2. ASSISTANCE AND ASSOCIATIONS

· In small groups by country/region, students will answer four (4) teacher-generated questions, including creating “big” essential questions to be answered by the end of the year.

· The teacher will informally assess student understanding by moving from group to group and ask scaffolding questions to deepen understanding of the articles and to help them find a common theme/thread to answer #1.

3. REFLECTION & READINESS FOR APPLICATION

· Each small group will share their responses through teacher moderating.

· Students write a “World History I Story” and teacher will close with mini-lecture (pendulum)

· HW: News Article Reflection / or Answer Course EQs using WH1 info

TEACHER REFLECTION:

 Think of #1 as coming up with a thesis/MI for region

First EQ should be related to #1 MI

LESSON PLAN # 2

Industrial Revolution / Nationalism
World History I Review
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  Why is the world the way it is?

OBJECTIVES: In order to review material from World History I, students will organize and explain pictures of important events.  They will then answer overarching essential questions for the course using World History I information.

WARM-UP:  During the next five minutes, write the “human story” told during last year’s World History I course.  What basically happened to our main character, “Human,” from 3000 B.C.E. to 1800 C.E.?

PROCEDURE:

1. PREPARATION & PLANNING

· Housekeeping: Textbooks/Notetaking Advice

· Daily Warm-up:  WHI Story

· Pendulum Mini-Lecture?

2. ASSISTANCE AND ASSOCIATIONS

· World History I Picture Review – Think-Pair-Share

· In their notebooks, students will cut out and paste in chronological order.  Then, they will explain each picture.

· The teacher will informally assess student understanding by moving from group to group and ask scaffolding questions.

3. REFLECTION & READINESS FOR APPLICATION

· In groups of four, students will answer one of the student-generated essential questions using WHI information/knowledge.

HW: Ch. 23-5

TEACHER REFLECTION:

LESSON PLAN # 3

Industrial Revolution / Nationalism
The Congress of Vienna and the Political Spectrum
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How can the political spectrum be used to analyze a political system?

OBJECTIVE: After a lecture/discussion on the political spectrum, students will apply the spectrum to the French Revolution and Congress of Vienna.

WARM-UP:  Reading Quiz

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  Reading Quiz CoV

2. ASSISTANCE AND ASSOCIATIONS

· Intro Political Spectrum Lecture/Discussion

· Plot French Revolution/positions & Congress of Vienna on the spectrum

3. REFLECTION & READINESS FOR APPLICATION

· How are ideas of liberal/conservative similar/different between French Revolution and today? (2 points each)

HW: Complete WHI picture review (if necessary)

TEACHER REFLECTION:

LESSON PLAN # 4

Industrial Revolution / Nationalism
The Political Spectrum Today
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How can the political spectrum be used to analyze a political system?

OBJECTIVE: Through a Four Corners activity, students will discuss issues with their classmates from varying points on the political spectrum and determine how their thinking might have changed.

WARM-UP:  Political Spectrum Survey (in packet)

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  List two (2) ways that liberal/conservative ideas today are similar to those of the French Revolution and two (2) ways that they are different.

· Political Spectrum Survey

2. ASSISTANCE AND ASSOCIATIONS

· Political Spectrum Survey “Here I Stand”/Four Corners Activity

· Round Robin Discussion based on a few key issues for debate – break up groups to have students with varying viewpoints “respectfully disagree”.

3. REFLECTION & READINESS FOR APPLICATION

· Stand Up and Share: How did your thinking change?

HW: Political Systems Questions – on website

TEACHER REFLECTION:

LESSON PLAN # 5

Industrial Revolution / Nationalism
Intro to Economic Principles
ESSENTIAL QUESTION:  How do societies divide their resources?
OBJECTIVE: Students will determine the key characteristics of and differences between various market systems.
WARM-UP:  Quick-Write: Brainstorm a list of terms/ideas you associate with economics.
FRAMEWORKS


This social studies lesson, while taught in our World History II course, provides an overview of many of the Massachusetts economics frameworks, including ideas of scarcity, supply and demand, market structures, and the role of government.  It is designed to help students answer the Hingham Public Schools Social Studies essential question, “How do societies divide their resources?”
ACTIVITY


This is activity introduces students to basic economic ideas and principles in a unit on the Industrial Revolution in World History II.  Before the class begins, the teacher must create “homework passes” which should amount to just under one half of the students in the class.  The homework passes should be put into a box or envelope clearly marked FREE HOMEWORK PASSES but hidden from the students as they enter the room.  (Ideally, the envelope can be hung from the chalkboard/whiteboard and hidden behind a map that is pulled down over it).  To begin the class, the teacher poses the question, “What is economics?”.  As students begin to answer, the teacher raises the map ostensibly so (s)he can write down student responses on the chalkboard.  Inevitably, someone will notice the homework passes.  What happens next cannot be predicted and depends on the personality of the students in the room.  Perhaps one person takes them all; perhaps there is a mad rush and a lot of pushing and shoving.  No matter who or how many students end up with homework passes, it is guaranteed that several students have none.  At this point, the real dialogue begins.


The teacher will guide the students in a dialogue of what just occurred.  The teacher and students will record notes on what happened.  Throughout this discussion, important economic principles arise:  value, supply, demand, resources, scarcity, and fairness.  Important questions arise:  Who should get the passes?  Who should decide?  How much are they worth?  Is this fair?


At the end of the class, the teacher instructs the students to write a one-page response outlining their solution to how the homework passes should be distributed.  The following day, students present their ideas.  The class must come to a consensus and the passes are redistributed according to this new plan (if necessary) and the passes become legitimate for use during the year.


In terms of addressing multiple cultures, this dialogue can raise some provacative questions.  Inevitably the conversation moves to the fact that those who initially got the passes were “faster”, “stronger”, “smarter”, etc.  The issue of who should get the passes must take these into consideration as well.  This can be transferred into the real world, in which groups of people can be exploited for their resources (and sometimes as resources).

Multiple Intelligences Addressed

Linguistic:  Students must articulate their ideas both orally and in writing.

Logical-Mathematical:  Students must think logically about the meaning behind the homework passes and understand supply and demand, which have a mathematical component.

Bodily-Kinesthetic:  Many students will move about the room in their quest for valuable resources and the homework passes themselves provide a tactile element that can be traded, organized, etc.

Interpersonal:  Students must listen to and take into consideration their classmates feelings, desires, and viewpoints in the discussion of fairness and who should get the passes.

Intrapersonal:  Students must think about their own idea of value and fairness.

Naturalistic:  The discussion about resources alludes to natural resources that are scarce and valued in the world today.

NARRATIVE JUSTIFICATION


This lesson is developmentally appropriate in regards to Lickona’s and Goleman’s theories.  The questions which arise in this activity require sophomore students to have an initial grasp of Lickona’s Stage Four, which deals with adolescents seeing their place in society as a whole.  The homework pass simulation makes them consider their own advantages in a society and how many resources they might be “entitled” to have.  It also requires them to use Goleman’s idea of emotional intelligence, because they must exhibit empathy for others who are economically disenfranchised and might need more government assistance.  Many students, especially in a mostly affluent community like Hingham, can have a difficult time with this.  This is why the discussion that this activity provokes is so valuable.

LESSON PLAN # 6

Industrial Revolution / Nationalism
Intro to Economic Principles
ESSENTIAL QUESTION:  How do societies divide their resources?  How can the political spectrum be used to analyze a political system?

OBJECTIVE: Students will discuss and review key elements of political and economic systems.
WARM-UP:  Take out homework and quickly cross-check answers with partner sitting across from you.

LESSON PLAN # 7

Industrial Revolution / Nationalism
Mechanization
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES: Through an assembly line simulation, students will determine the advantages and disadvantages of mechanization and predict future changes.

WARM-UP: Reading Quiz Ch. 25-1

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  Reading Quiz Ch. 25-1

· Discuss “Driving the Last Spike” facts-inferences-questions from previous day

2. ASSISTANCE AND ASSOCIATIONS

· Cottage Industry & Assembly Line Simulation – compete in rows

· Mechanization Chart: advantages & disadvantages (Think-Pair-Share)

3. REFLECTION & READINESS FOR APPLICATION

· EQ Response

· Predict: How will disadvantages of mechanization lead to later reform?

HW: “Wealth of Nations” Reading in packet (p. 19-20)

TEACHER REFLECTION:

LESSON PLAN # 8

Industrial Revolution / Nationalism
Adam Smith and Capitalism
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES:  Students will apply Adam Smith’s theories to the advantages and disadvantages of mechanization and predict future changes.

WARM-UP: Reading Quiz “WoN”

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  Reading Quiz “Wealth of Nations”

·  “Wealth of Nations” Discussion – connect to pure market, scavenger hunt techniques

2. ASSISTANCE AND ASSOCIATIONS

· How is “Wealth of Nations” related to our class mechanization simulation?

· Mechanization Chart (Think-Pair-Share)

3. REFLECTION & READINESS FOR APPLICATION

· Predict: How will disadvantages of mechanization and capitalism lead to later reform?

HW: Ch. 25-2

TEACHER REFLECTION:

LESSON PLAN # 9

Industrial Revolution / Nationalism
Beginning of the Industrial Revolution
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES:  After a teacher-led lecture/discussion, students will determine the most important factor in Britain’s development of the Industrial Revolution.

WARM-UP: List at least three (3) advantages Britain had in kick-starting the Industrial Revolution.
PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  List at least three (3) advantages Britain had in kick-starting the Industrial Revolution.
· Five Factors Lecture/Discussion

2. ASSISTANCE AND ASSOCIATIONS

· Students add to Warm-Up prompt: Which of the five factors of industrialization do you consider the most important?  Why?

· Discuss/debate responses.

· Spread of Industrialization Map Activity (Think-Pair-Share)

3. REFLECTION & READINESS FOR APPLICATION

· EQ Response – Speak-off

HW: Ch. 25-3

TEACHER REFLECTION:

LESSON PLAN # 10

Industrial Revolution / Nationalism
Beginning of the Industrial Revolution
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES:  Students will analyze four maps to explain how and why industrialism spread.
WARM-UP: Reading Quiz Ch. 25-2&3
PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  List at least three (3) advantages Britain had in kick-starting the Industrial Revolution.
· Five Factors Lecture/Discussion

2. ASSISTANCE AND ASSOCIATIONS

· Students add to Warm-Up prompt: Which of the five factors of industrialization do you consider the most important?  Why?

· Discuss/debate responses.

· Spread of Industrialization Map Activity (Think-Pair-Share)

3. REFLECTION & READINESS FOR APPLICATION

· EQ Response – Speak-off

HW: Ch. 25-4

TEACHER REFLECTION:

LESSON PLAN # 11

Industrial Revolution / Nationalism 
Impact of the Industrial Revolution
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES: Through a stations activity, students will analyze several primary and secondary documents on life during the Industrial Revolution.

WARM-UP:  If you were an editorialist during London’s Industrial Revolution, what three questions would you most want to investigate?

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  If you were an editorialist during London’s Industrial Revolution, what three questions would you most want to investigate?

· Explain use of the activity in relation to DBQ essay.

2. ASSISTANCE AND ASSOCIATIONS

· Industrial Revolution Effects Stations – fill in pro/con chart

· DBQ essay instructions/overview

3. REFLECTION & READINESS FOR APPLICATION

· Stand Up and Share (1 pos and 1 neg)

· Industrial Revolution Editorial/Political Cartoon

HW: Ch. 26-1; DBQ Essay due Thursday, Oct. 7th 

TEACHER REFLECTION:

LESSON PLAN # 12

Industrial Revolution / Nationalism 
Industrial Revolution Reforms
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES: Students will apply the ideas of Industrial reformers to several scenarios and determine which reformer’s thinking most mirrors their own.

WARM-UP:  Reading Quiz Ch. 25-4/26-1
PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  Reading Quiz Ch. 25-4/26-1

· Revisit “Driving the Last Spike” “fightback” line

2. ASSISTANCE AND ASSOCIATIONS

· Creating a New Nation (small groups)

· Trouble for the New Nation – apply reformers’ theories to the scenarios

3. REFLECTION & READINESS FOR APPLICATION

· With which Industrial reformer do you most agree?  Why?

HW: Ch. 26-4

TEACHER REFLECTION:

LESSON PLAN # 13

Industrial Revolution / Nationalism
Industrial Revolution Reformers and Marxism
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES: After a discussion of Marxism, students will apply the thinking of Industrial Revolution reformers to several scenarios.

WARM-UP:  How does this image represent the ideas of Karl Marx?

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  How does this image represent the ideas of Karl Marx?

· Primary Source Analysis: Communist Manifesto
2. ASSISTANCE AND ASSOCIATIONS

· Marxism Flowchart & Discussion

· New Nation Reformer Scenarios (Small Groups) & discussion

3. REFLECTION & READINESS FOR APPLICATION

· With which Industrial reformer do you most agree?  Why?

HW: DBQ Essay due Thursday Oct. 7th
TEACHER REFLECTION:

Need to cut out pri source in order to fit all in – assign for HW previous day?

LESSON PLAN # 14

Industrial Revolution / Nationalism
Marxism
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES: Students will analyze the Communist Manifesto and determine the main differences between capitalism and Marxism.

WARM-UP:  How does this image represent the ideas of Karl Marx?

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  How does this image represent the ideas of Karl Marx?

· Primary Source Analysis: Communist Manifesto
2. ASSISTANCE AND ASSOCIATIONS

· Communist Manifesto Discussion Questions

· Marxism Flowchart & Discussion

3. REFLECTION & READINESS FOR APPLICATION

· Socialism v. Capitalism comparison chart (project page from text)

· Based on the differences between these two economic theories, make two (2) predictions that might occur when these philosophies clash.

HW: DBQ Essay due Thursday Oct. 7th
TEACHER REFLECTION:

LESSON PLAN # 15

Industrial Revolution / Nationalism
Social/Cultural Changes During the Industrial Revolution
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  How did the Industrial Revolution transform life in Europe?

OBJECTIVES: Students will analyze several documents to determine the cultural movement to which they belong: romanticism, realism, or impressionism.

WARM-UP:  To which cultural movement does each train painting belong?  Why?

PROCEDURE:

1. PREPARATION & PLANNING

· Complete Ind. Rev. reformers discussion from previous class if necessary

· Daily Warm-up:  To which cultural movement does each train painting belong?  Why?

2. ASSISTANCE AND ASSOCIATIONS

· Cultural Changes in the Industrial Revolution Slideshow and discussion – see accompanying question sheet

· Explain how each doc fits into its cultural movement

3. REFLECTION & READINESS FOR APPLICATION

· Which cultural movement appeals to you most?  Why?

HW: DBQ Essay due Thursday Oct. 7th
TEACHER REFLECTION:

LESSON PLAN # 16

Industrial Revolution / Nationalism 
Political Movements and Nationalism
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  To what extent has nationalism been a positive force?

OBJECTIVES: Through exploring the United States, students will determine the distinction between “nation”, “state”, and “nation-state”.

WARM-UP:  Define nation, state, and nationalism.

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  Define nation, state, and nationalism.

· Political Movements/Nation vs. State Mini-Lecture – revisit Congress of Vienna

· Unity, Separation, State-building

· Show map of early 1800s

2. ASSISTANCE AND ASSOCIATIONS

· U.S. as Nation-State Activity – Think Pair Share & class discussion

· Do you think the U.S.A. should be considered a nation-state?

3. REFLECTION & READINESS FOR APPLICATION

· List and explain two examples of current or former states that contain(ed) several different nations.

HW: Ch. 24-3

TEACHER REFLECTION:

LESSON PLAN # 17

Industrial Revolution / Nationalism
Nationalism in Germany and Italy
SUBJECT: Social Studies

COURSE/GRADE: 2 World History II (Advanced)/ Grade 10

ESSENTIAL QUESTION:  To what extent has nationalism been a positive force?

OBJECTIVES: Students will create a storyboard and explain the formation of Germany and Italy.

WARM-UP:  Open textbook to Ch. 24-3

PROCEDURE:

1. PREPARATION & PLANNING

· Daily Warm-up:  Reading Quiz Ch. 24-3

· Show map of early 1800s

· Germany & Italy Discussion & Comparison Chart

2. ASSISTANCE AND ASSOCIATIONS

· Germany/Italy Storyboards – each group combines to create one panel apiece

a. Read subsection on Italy or Germany

b. decide how to tell the story of unification in 4 or 5 panels (depending on group size

c. each person illustrate one panel with a brief caption

d. combine panels in chronological order on wall

3. REFLECTION & READINESS FOR APPLICATION

· Other teams view storyboards to determine

a. best conveys the information

b. most creative

HW: None

TEACHER REFLECTION:

Do storyboards then comparison chart? 

Bismarck Activity?

Really need to have them read the section first, so try to work around no hw wkend

